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Abstract 

 

Inorderforeducationalorganizations,orotherwiseeducationalunits,toaccomplishtheirpurpose,effective 
managementisaprerequisite.Theultimategoalofthisresearchistoexaminetheenvironmentandoperation of the 
school unit.More specifically it examines the problems of the school unit, the effectiveness of 
communication, the prevailing climate, the abilities of the principal and the existence of an evaluation 
method. The method adopted for the study is the classified cluster sampling method. In this context, 312 
questionnaires weresent to all 104 secondaryschools of theNorth Aegean (Lesvos, Chios, Samos,Ikaria, 
Limnos, Fourni, Oinousses, Psara, Agios Efstratios). Out of the 312, 148 were returned completed. This 
meansa47.44%responserate.Asregardsthewaytheschoolunitoperates,researchhasshownthatitdoes not lack 
cooperation among school unit members, effective leadership, adequate guidance and 
encouragementfromteachers,oreffectivecommunication.Specifically,onthequestionofcommunication, 
respondents'answersshowthatcommunicationbetweenschoolunitmembersandparentsaswellasbetween 
theschoolunitandthelocalcommunityistoamoderateortosmallextenteffective.Regardingtheissueof 
leadership, respondents' answers indicate that almost half of the teachers believe that the principal in the 
schoolunittheyservehasthenecessaryskillsandabilitiestomeettherequirementsofthis position.Another feature 
of the operation of the school units involved in the survey is the lack of school evaluation.At this 
pointitisworthpointingoutthattheresultsoftheresearchshowthattheproblemsfacedbythemajorityof the school 
units involved in the survey are, according to the respondents' answers, due to the ineffective organization 
of the educational system itself and consequently of the school units as well, namely the 
bureaucraticandcentralizedmodel,whichdoesnotprovideflexibilityforschoolunitsandteachingstaffto 
takeinitiativesinordertoenhancetheeducationalprocess. 

 

Keywords:Organization,administrationandoperationoftheschoolunit 

1. Introduction 
Attempting a historical review about school effectiveness, we firstly conclude that the question of school 

effectiveness arose when the socio-economic changes, which took place in the first half of the 20th century, 
functioned catalytically for the research of the factors contributing to effective operation of the school. 
(Pamouktsoglou,2001;PassiardisandPassiardi,2006).Theschoolhasasignificanteffectonthedevelopmentand 
improvement of pupils (Pamouktsoglou, 2001) and, aiming at its effectiveness, special emphasis is placed on 
interpersonal relationships and communication among the participants in the educational process (Passiardis and 
Passiardi, 2006).In the context of the effectiveness of the school unit, Lezotte (1989, as quoted in Passiardis and 
Passiardi, 2006, 17) argues that "a school is considered effective when it is able to show that in it coexist both the 
quality of the education provided and equal opportunities for all, namely equality". According to Mrs. 
Anagnostopoulou(2002),(asquotedintheNationalResearchReportforGreece,2008),aschoolisconsideredtobe 
effectivewhenitcombinesqualityofeducationandequalopportunitiesforall. 
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Referringtothequalityofeducation,Mr.Fasoulis(2001,188)arguesthatquality"meanstheabilityofthe 

educational staff to provide effective education" and “besides that „quality‟ of management is also required, i.e. 
guidance,motivation,exploitationofresources,educationalimprovement;concludingthatthechainreachesthetop 
leadership of education through the requirement for quality or effective management”.This again means that the 
educationalstaffshouldbecharacterizedbyqualitymanagement,i.e.guidance,trainingandmotivation,throughthe 
qualityandeffectivemanagementoftheeducationalunit.AccordingtoMr.Fasouli(2001),twoaretheelementsthat 
wedistinguishfortheeducationalunitefficiency:teachersandleadershipoftheschoolunit.Thetoolsthatareused 
areculture,goals,organizationalstructure,environment,andprimaryprocedure.Asregardsthefactorsthatcontribute 
toschooleffectiveness,theaboveanalysishasshownthatthereisaninseparablelinkbetweenschoolunitleadership and 
school effectiveness. An effective school principal-leader assists and supports teachers, while overseeing the 
educationalwork,andalsoencouragesandpromotestheinvolvementofteachersandparentsinthedecision-making 
process,whichleadstothecommitmentofteacherstotheschoolorganizationandincreasestheirjobsatisfactionand 
performance.FullanandSteigelbauer(1991),(asquotedinDean,1993)highlightfourfactors thatcharacterizethe 
successfulprocessofimprovingtheschoolunit.Thesefactorsare:recognitionoftheimprovementprocessbythe 
schoolleadership,interactionandcommunicationbothbetweenschoolmembersandbetweentheschoolunitandthe 
localcommunity,theexistenceofasystemofvalues,aswellascooperationbetweenschoolmembers,andbetween them 
and society, to design and implement the selected strategies.In addition to the above, Caldwell and Spinks 
(1988),(asquotedinDean,1993)emphasizethatinaneffectiveschoolthereisahighdegreeofinvolvementofthe 
educationalstaffinthedevelopmentoftheschoolobjectives,participationofbothteachersandthelocalcommunity 
inthedecision-makingprocess,ahighdegreeof coherenceandaspiritof cooperation amongteachers,andfinally there is 
an opportunity for the appropriate participation of teachers, pupils and the community in the process of resource 
allocation.Another very crucial factor for school effectiveness is the role of the teacher. Although the 
definitionofeffectiveteachingisdifficultinanyeducationsystem.Eisemonetal.,(1993)suggestthatincountries 
wherenationalexamsareusedasameansofdeliveringeducationalopportunities,asinthecaseofGreece,theteacher 
whosestudentshavehighsuccessratescanbeconsideredaseffective.However,somecommonelementsofteacher‟seffective
nessinalmostallcountriesincludetheexploitationofteachingtime,thecoverageofcurriculumcontentand 
thestudentattendance(Eisemonetal.,1993).Glickman(1998)statesthatteachers,inadditiontotheknowledgeand 
skillsthattheyneedtopossessinordertoprovidetheireducationalwork,shouldalsobeleadersinordertopromote a positive 
climate in school, enhancing the role of school as an individual and collective community.Other 
researchersalsoemphasizetheroleoftheteacher-leaderasacriticalfactorthatpromotesschooleffectivenessbut also the 
communication between the school unit and the local community.More specifically, it is argued that the 
improvementoftheschoolunitanditseffectivenessisgreatlyenhancedbytheleadershipofteachersasapartofa 
moregeneralleadershipsystemthataffectstheactionsofallthoseinvolvedintheeducationalprocess(Foster,2005). 
Apartfromtheabove,however,therearesomeotherfactorsthatcontributetotheeffectivenessofaschoolunit.For example, 
Scheerens (2000) points out that the factors contributing to school effectiveness are categorized into the 
followinggroups:a)objectives,b)structureoftheorganization,c)structureofprocesses,d)culture,(f)theprimary 
procedure. 
2. Methodology 

Accordingtotherelevantliterature(Jonker&Pennink,2003),thetwomethodologiesavailablearequalitative and 
quantitative. Quantitative research is largely structured and produces objective data that can be quantified and 
statistically processed, whereas qualitative research is interpretive and produces descriptive data, taking into account 
the diversity of subjects and arguing that reality is not objective, but is shaped by the opinions, attitudes and 
behavioursofindividuals(Scanlon,2001).Forthepurposeofthepresentwork,quantitativeresearchwasselected. 
AccordingtoCreswell(2002)thetwomainmethodologicaltoolsusedinquantitativeresearchareexperimentsand 
surveysusingquestionnairesorstructuredinterviews.Forthepurposeofthisstudy,thequestionnairewasusedasthe 
mostappropriatemethodologicaltool.Thequestionnaireisapracticaldatacollectiontoolthatprovidesnumerical data, 
can be delivered without the presence of the researcher, while it is easy to understand and easy to analyse 
(Wilson&Mclean,1994),asitsdatacanbeeasilycoded,andproduceresults(Dornyei,2003).Also,theanonymity provided 
whilecompleting thequestionnaire, as wellasthehigh degreeof validityand reliability, probablyencouraged 
therespondentstoparticipate,somethingthat,wepresume,providedalargersampleforoursurvey.Thiswasanother 
factorthatwealsotookintoconsiderationforchoosingthequestionnaireasaresearchtool(USOfficeofPersonnel 
Management, 2008). 
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Thequestionnaireconsistsofthreesectionsandatotalof25questions.Thefirstsectionconsistsofquestions 1-

11andreferstothedemographicsoftherespondents:gender,age,schooldistrict,yearsofserviceasateacheratthe specific 
school, specialty, marital status,studies, writing activityand trainingseminarsattendanceor managementpost- 
trainingstudies.Thesecondsectionconsistsofthequestions12-21.Thissectionincludesquestionsthatexaminethe 
environment and operation of the school unit. More specifically, it examines the problems of the school unit, the 
effectivenessofcommunication,theprevailingclimate,theabilitiesoftheprincipal,theexistenceofanevaluation 
method,thecriteriaonwhichtheselectionofeducationalstaffshouldbebased,andthedegreetowhichteachersare 
happywiththequalityoftheeducationalprocessintheschoolunittheyserve.Thethirdsectionconsistsofquestions 22-25. 
This section includes questions about the strengths and weaknesses of the school unit in which the respondents 
serve, examines the need to change the administrative model of both the educational system and the 
schoolunit,andinvitesteacherstosuggestwaystoimprovetheorganization,administrationandoperationsituation of the 
school unit in which they serve.The method adopted for the study is the classified cluster sampling method 
(Cohenetal.,2007).Accordingtothismethod,clustersareinitiallydefined,whichinthiscaseareSecondarySchool 
Units.The clusters are then classified according to their characteristics, which in this case was the geographical 
feature: they all belonged to the North Aegean Region. In this context, 312 questionnaires were sent to all 104 
secondary schools of the North Aegean (Lesvos, Chios, Samos, Ikaria, Limnos, Fourni, Oinousses, Psara, Agios 
Efstratios).Outofthe312,148werereturnedcompleted.Thismeansa47.44%responserate. 
3. ResultsofTheStatisticalAnalysis 
3.1 Demographicdata 
1. Gender 

86men(58.1%)and62women(41.9%)tookpartinthestudy. 
2. Age 

Ascanbeseenfromthegraphbelow,themajorityofrespondents(28.4%)are46-50yearsold.Followingare 
thoseaged36-40years(20.3%),31-35years(15.5%),51-55years(14.2%)and41-45years(13.5%).4.1%are25-30 
yearsold,2.7%are56-60yearsold,andthereisa0.7%(oneperson)agedover60. 

3. Regionoftheschoolwheretherespondentswork 
Intermsoftheregiontowhichtheschoolwheretherespondentsworkbelongs,themajority(49.3%)workat 

schoolsinLesvos,15.5%inChios,10.1%inLemnos,9.5%%inSamos,6.8%inIkaria,4.1%inPsara,2.7%inAgios Efstratios 
and lastly 2% in Fourni. 

4. Yearsofserviceasateacher 
Themajorityoftherespondents(26.4%)havebeenworkingasteachersfor6-10years.25%haveateaching 

workexperienceof11-15years,22.3%havebeenworkingasteachersforfiveyears,14.2%over20yearsand12.2% for 16-20 
years. 
5. Yearsofserviceintheparticularschool 

Themajorityoftheteacherswhoparticipatedinthesurvey(68.9%)servedintheparticularschoolunitforup 
tofiveyears.16.9%havebeenworkinginthesameschoolfor6-10years,10.1%for11-15years,3.4%over20years and 
0.7% between 16-20 years. 

6. Specialities 
Ascanbeseenfromthegraphbelow,themajorityofteachers(23.6%)arephysicaleducationteachers(PE* 

11),while23%arelanguageteachers(PE02).10.1%aremathematicsteachers(PE03),whilethesamepercentage 
statedthattheyarephysics/chemistry/biologyteachers(PE04).8.8%aretheologyteachers(PE01),6.1%areEnglish 
teachers(PE06),5.4%areGermanteachers(PE07),3.4%areFrenchteachers(PE05),4.1%areITteachers(IP19), while 
2% are art teachers (PE 08) and teachers of economics (PE 09).Finally, one person (0.7%) is a chemical- 
mineralogist(PE12)andalsoonepersonisateacherofaccounting(PE18).*PE=SpecialityCode 

7. Marital Status 
With regard to the teachers‟ marital status, 45.9% are married with children, 27.7% are single, 14.9% are 

marriedwithoutchildren,10.1%aredivorced,andthereisoneperson(0,7%)whoiswidowed. 

Comment [S31]: remove rather use on 

Comment [S32]: remove 

Comment [S33]: remove. State it this way 
the second section consists questions 12-21…  

Comment [S34]: revisit.  

Comment [S35]: The reporting of the 
findings is poor. 



 

 

 
8. Attendanceofadministrationtrainingseminars 

Themajorityofteachers(58.8%)statedthattheyhaveattendedmanagementseminars.3.4%(5people)did not 
answer this question. 

9. Furthertraininginadministration 
Outofthe75.7%oftherespondentswhoansweredthisquestion,53.4%(70.5%ofallteachers)statedthat 

theyhavenotbeentrainedinadministration,asopposedto22.3%oftheteachers.(29.5%oftheteachersintotal). 

10. Writingactivity 
73%ofteachersreportedthattheydidnotdevelopwritingactivityasopposedto25%oftherespondents. 

Also,itisnoteworthythat2%(threepeople)didnotanswerthisquestion. 
11. Other,beyondbasic,studies 

Outofthe62.2%oftheteacherswhoansweredthisquestion,32.4%(52.2%ofallteachers)statedthatthey had a 
postgraduate degree, 4.7% (7.6% of teachers in total) has another university degree, only 4.1% (6.5% of all 
teachers)hasadoctoratedegree,while20.9%havehadotherstudies(33.7%ofteachersintotal). 

3.2 EnvironmentandOperationofaSchoolUnit 
1. Problemsoftheschoolunitinwhichtherespondentsserve 

Ascanbeseenfromthegraphbelow,theteachersthatparticipatedinthesurveyconsiderthattoamoderate 
extentthereislackofschoolculture(32.4%).Also,toasmallextent,teachersconsiderthattheschoolunittheyserve 
ischaracterizedbythefollowingproblems: 

- Inappropriatebuildingfacilities(46,6%) 
- Inappropriateteachingmethod(46,6%) 
- Lackoflogisticalinfrastructure(37,2%) 
- Uncleargoalsandobjectives oftheeducational process(37,2%) 
- Lackofschoolvision(30,4%) 

In addition, teachers consider that the school unit in which they serve does not suffer from any of the 
followingproblems: 

- Lackofcooperationamongschoolunitmembers(51.4%) 
- Poorlighting/heating(38.5%) 
- Ineffective leadership(37.8%) 
- Inadequateguidanceandencouragementtoteachersfromleadership(34.5%) 
- Lackofeffectivecommunication(33.8%) 

Effectiveness 
2. Communicationbetweenthemembersoftheschoolunit48.6%oftheteachersrespondedthat 

communicationbetweenschoolunitmembersistoagreatextenteffective. 
3. Communicationbetweenschoolunitandparents41.2%oftheteachersrespondedthatcommunication 

betweentheschoolunitandparentsiseffectivetoamoderateextent. 
4. Communication between the school unit and the local community 29.1% of the teachers responded 

thatcommunicationbetweentheschoolunitandthelocalcommunityistoasmallextenteffective. 

Reasonsforineffectivecommunication 
Asregardstothereasonsfortheineffectivecommunication,ateacherreportedthatthereasonwasthe 

schoolprincipalandanother,thefrequentrelocationofteachers.Thefollowingreasonswerealsomentioned: 

- Lackofvisionfromschoolmanagement 
- Lackofinterestfromthelocalcommunity 
- Disregardfortheschoolduetopartyrivalryandthepoliticalandpartypositioningofthelocalcommunityand the 

school unit bodies 
- Indifferenceofparents,teachers‟associationandthelocalcommunityabouttheschoolproblems 



 

 

 
- Thehumanfactorandbadinterpersonalrelationships 
- Lackofacooperativecommunicationculture 
- Disconnectionbetweenschoolandsociety 
- Thelocalcommunityisparticularandnoteasilyapproachable 
- Lackofmotivation 

Finally, according to a teacher: “School has generally been cut off from society. School is not the steam engine of evolution 
and modernization of society and young people, as it used to be.The technological development, whichwas quickly adopted by young people, 
made school more conservative and detached.” 

5. Climateeffectivenessattheschoolunitswheretherespondentsserve 
Themajority(50.7%)oftheteachers(52.1%ofallanswers)considertheclimateintheschoolunittheyserve 

intobeatagreatdegreeeffective.Schoolprincipal’sskillsandabilitiesRespondents'answersindicatedthat school 
principals should: 

6. Beleaders 
7. Havehighmotivationandgoals 
8. Makealleducationalstafffeelasawhole 
9. Supportteachersiftheyfail,andunderstandtheirproblems 
10. Award andremuneratewhenneeded, andacknowledgesuccess 
11. Solveproblemseffectively 
12. Createapositiveclimateatschool 
13. Beconsistentintheirviews 
14. Becommunicative 
15. Besensitive 
16. Beinsightful 
17. Bemethodical 
18. Beimpartial 
19. Notbeformalistsandfunctionsubstantially 
20. Bridgedifferencesandbeeffectiveincrisismanagement 
21. Strengthenschoolmorale 
22. Bedemocratic,fair,humaneandupholdthetruth 
23. Bepoliticallyacutesothattheycanhandlemultipledemands,andtheyshouldbehaveinsuchawaythat,on the one 

hand, they are acceptable while on the other they ensure the necessary internal autonomy for responsible 
decision-making 

24. Havethe capacityto makedecisions atthe individual andcollectivelevel 
25. Bewellinformedonadministrativeandorganizationalissues 
26. Beincontrolandpossesspersuasionskills 
27. Contributetothepersonalandprofessionaldevelopmentofteachers 
28. Beinterestedinguidingtheschoolinpedagogicalandscientificmatters 
29. Coordinatethelearningprocess 
30. Playaleadingroleinmaintainingtheproperoperationoftheschoolunit 
31. Haveexcellentcomputerskillsandbe innovative 
32. Beversatile,whichmeansbeingboth ateacheranda psychologist 
33. Lovechildren 
34. Havepassionandenthusiasm 
35. Arriveatschoolearlyanddevotemanyhourstoit 
36. Beflexibleas regardstotheschedule andbeopen-minded 
37. Distribute responsibilities 
38. Cooperatewithotherschoolunits 
39. Bepatient 
40. Beintelligent,determined,courageousandhonest 
41. Havefaithintheeducationalsystem. 



 

 

 
6. Thenecessaryabilitiesandskillsoftheprincipalintheschoolunitswheretherespondentsserve 

45.3%oftheteachersconsiderthattheprincipleoftheschoolthey serveinhas thenecessaryskillsand competencies 
to meet the requirements of his/her position. 

7. Featuresthatdistinguishtheprincipaloftheschoolunitinwhichtherespondentsserve 
Teachersbelievethatthefeaturesthatmostlydistinguishtheprincipleoftheschoolunitinwhichtheyserveare: 
1. Creatingapositiveclimate(41.2%) 
2. Effectiveconflictresolution(37.2%) 
3. Problem-solvingin themosteffectiveand appropriate way(37.2%) 
Also,toagreatextentrespondent mentionedthefollowing: 
4. Transferofvisiontoteachers(45.3%) 
5. Visionforthefuture(42.6%) 
6. Establishingpriorities(42.6%) 
7. Strengtheningschoolmorale(42.6%) 
8. Cultivatingawareness(41.9%) 
9. Ability topromotethenecessarychanges(41.2%) 
10. Adaptationof theschool tothenewteachingmethods requiredbytheinformationandcommunication society 

(39.2%) 
11. Increasingteachers'jobsatisfactionandconsequentlytheirperformance(38.5%) 
12. Effective learningprocess(38.5%) 
13. Communicationwithteachersandparents(37.2%) 
14. Promotingteacherparticipationinthedecision-makingprocess(36.5%) 
15. Strengtheningsocialjustice(36.5%) 
16. Criticalawarenesscultivation(35.10%) 
17. Strengtheningthedemocraticspirit(33.8%) 
18. Contributiontothepersonalandprofessionaldevelopmentofteachers(33.8%). 

Schoolunitevaluationmethod 
The overwhelmingmajorityof the teachers who participated in the survey stated that they didnot useany 

method in order to evaluate the school unit. 

Howtheevaluation is conducted 
One of the teachers reported that there was no specific person designated to supervise the teachers while 

counselorvisitstotheschoolwereseldom.Nevertheless,theschoolprincipalsupportsteachersandassiststhemwith 
theirproblems,butdoesnotevaluatethem.Theconsultantsseldomvisitationwashighlightedbyyetanotherteacher, who said 
that the evaluation was done by the principal, noting at the same time that this did not make it objective 
becauseoftheteachers'goodorbadrelationshipswiththepersonevaluated.Inthesamecontext,anotherparticipant 
inthestudyemphasizedthattheevaluationissubjective.Ateacherreportedthatself-assessmentisconductedatthe 
teachers‟ association as well as evaluation of the school unit according to sustainable school indicators. Another 
teacher answered that "self-assessment is done during pedagogical meetings" and "assessment of the school unit is conducted according to 
sustainableschoolindicators".Evaluationisalsoconductedthroughthecollectionofmaterialfromvariousstudent 
activities.Anothermethodforevaluatingtheeducationalwork"bydraftinganannualreportperteacher",wasalso 
mentioned, as well as "self-assessment through the degree of satisfaction of pupils and the local community".According to another 
research participant, teachers ask the principal‟s opinion on issues related to their subject, in case he/she hasn‟t 
offered his/her advise already. Another teacher mentioned the same evaluation method, stating that "the principal 
evaluatesandadvisesusonsituationspresentedasregardsourteachingsubjects."Αteachermentionedthatnomethodof evaluating 
the school unit is used, probably because the school is far from the city center, nevertheless it was emphasized that 
"the counselor comes 2-3 times a year, so we have some feedback on our lesson and its quality".Other methods of 
evaluationarethepedagogicalmeetings,aswellastheevaluationreportinJune.Theprincipal'sannualreportonthe 
operation of the school was also cited as another method of evaluation.Another form of evaluation is formative 
assessment, where 'teachers decide how to implement an action together. After completion, the results are evaluated and conclusions are 
drawn. If the action is to be repeated next year, there is experience and implementation is evidently better." 



 

 

 
Reasonswhyevaluationisnotconducted 

One of the reasons why there is no evaluation conducted is the location of the school unit where 
teachersserve,whichisremote.Asateachertypicallysaid,"whocanevaluateushere,weareforgottenbyall.” 

Regarding the lack of evaluation, it was pointed out by one teacher that “there is no specific model preferred by the 
ministryitself.Evaluationisdonethroughdiscussionsbetweencolleagues."Oneoftherespondentsstatedthat“noimportanceis 
given.Itisthoughtthattherewillbenochange,"whileoneparticipantstressedthatthereis"fearofnegativeevaluation". 
Accordingtoanotherview,thereisnoevaluationmethodbecause"thetradeunioninterestsandpoliciespromotedbythe parties 
through trade unionists refuse any form of evaluation and meritocracy because they do not want to lose control over the system and the 
people. „In general, teachers' responses indicate that evaluation does not take place due to lack of interest and therefore 
lack of an institution for evaluation. 

8. Bodiesthatshouldconducttheevaluationprocess 
Toalargeextent,teachersbelievethattheevaluationshouldbeconductedbyteachers'association(69.6%). 

Subsequentlyfollowstheevaluationbytheteachersthemselves(52.7%),theschoolcounselor(40.5%),theschool 
principal(23.6%),whileonly6.8%reportedthatevaluationshouldbedonebyanotherbody,inparticular: 
Byacombinationofthemembersoftheschoolsystem By the 
students 
Bytheparents 
Byanindependentbody(educationalauthority withprincipals,schoolcounselors andqualifiedscientists) 
9. Respondents'satisfactionasregardsthequalityoftheeducationalprocessintheschoolunittheyserve 

Toalargeextent,44.6%oftheteachersthatparticipatedinthesurveystatedthattheyweresatisfiedwiththe 
qualityoftheeducationalprocessintheschoolunittheyserve. 
10. Criteriafortheselectionoftheeducationexecutives65.5%oftheteachersstatedthattheselectionofhighly 
qualifiedstaffwillmostlybebasedonmeritocraticcriteria.Nextareadministrationqualifications(44.6%),theexam 
promotionsystem(35.8%),seniority(35.1%)andfinallytheopinionofteachers‟association(13.5%). 

3.3 Problem identification and suggestions for improvement Problems (weaknesses) of the school unit 
where the respondents serve 
Respondents'answersindicatedthattherewereproblemsregardingthefollowing: 

19. Buildingand facilities (someteachers reportedthattherewereprefabricatedclassrooms,whileother schools 
reportedthatsometimestheyfaceproblemswithwater,heatingandelectricity). 

20. Logisticalinfrastructure(lackofsportsfacilitiesandsportsequipment,lackofequipmentforthechemical 
laboratory, old computers, lack of photocopier paper) 

21. Timelyrecruitmentofthenecessaryteachingstaff 
22. Remote, inaccessible school locations and bad weather conditions, which may result to the following: a) 

isolationmainlyinwintertime,withnoconnectiontootherareas,b)burdenteachers'psychology,c)events cannot 
be held and people who may have been invited to speak or otherwise contribute to the educational process 
cannot come 

23. Diminishedqualityoftheeducationalworkprovided,especiallyinareaswithpoorsocialconditions 
24. Theschoolprincipal,as wellas theauthoritarian,insomecases,administration 
25. Frequentrotationoftheeducationalstaff,mainlyduetotheinaccessibilityofthearea 
26. Moderateorevenpooradministration 
27. Teachers‟financialproblems 
28. Theexistenceofmanyforeignstudentsandtheconflictsthatarisewiththelocal,butalsotheconflicts among 

students from different countries 
29. Lackofvision 
30. Parents'minimalinterestandparticipationinthelearningdevelopmentoftheirchildren 
31. Poorrelationswithlocalauthorities,because due topoliticalrivalrynoone helpsthe school 
32. Thelowlevelofstudents 
33. Thelackofapsychologistfor'problematic'cases 
34. Thefactthattherearenoinitiativesandnoactivitiesaimedatupgradingthequalityofeducationprovided 



 

 

 
35. Theindifferenceofmanystudentstolearningandthedepreciationofschool 
36. Students'antisocialbehaviour 
37. Lack of respect for and observance ofrules bystudents, coupledwithlooseness inthe penalsystem,since 

students are not adequately punished 
38. Lackofschoolculture 

Finally,itisworthmentioningtheopinionofoneoftherespondentsthatthemainproblemisthe"pupil human recourses 
related to the production of potentially illiterate, during thenine-year compulsory education and their exclusive absorption 
bytheVocationaleducation". 

Strongpointsoftheschoolunitwheretherespondentsserve 
Respondents'answersindicatedthatthestrengthsoftheschoolunitsinvolvedinthesurveywere: 

39. Administration 
40. Theteachers'association(humanresourcesin general) 
41. Theverygoodschoolclimatethatderivesfromalltheparticipants 
42. Theclimateofunityandcommunicationbetweenteachersbutalsobetweenteachersandtheschoolprincipal 
43. Theorganization,environmentandhighqualityofhumanresources 
44. Responsibilitiesassigned totheteachersbytheprincipalinordertomaketeachersmoreaccountable 
45. SupportbythemunicipalityandParents‟Association 
46. Thebuildinginfrastructure,theindoorgymandothersportsareas 
47. Schoollocation 
48. Alowernumberofpupilsineachclassincomparisontootherschoolunits 
49. Collaboration,creativityandinnovation 
50. Richandfrequentactivities(suchas schoolparticipationinworkshops) 
51. Themoraleofstudentsandteachers 
52. Thestrongsenseofdemocraticprocesses 
53. Teachers‟associationwithfewmembersthatresults inbettercommunication 
54. Financialindependenceoftheschoolunitduetodonationsfromlocalinstitutions 
55. ThetechnicalcompetenceandthevarietyofopportunitiesthattheVocationalHighSchooloffersintheory to its 

graduates 
56. Implementationofenvironmentaleducation,healtheducationandculturaleducationprograms 

Teachers‟overwhelmingmajorityreportedthatthestrongpointoftheschoolunitisthegoodclimateandthe spirit of 
cooperation between the school unit members and in particular the excellent interpersonal relationships between 
teachers, but also between teachers and the principal, with the latter providing assistance and support for 
teachersandtheproblemstheyface;themainproblembeingthattheyareawayfromtheirfamilies. 

1. Extenttowhichitisnecessarytochangetheadministrativemodelofthecurrenteducationalsystem To a 
large extent, 42.6% of the teachers believe that it is necessary to change the administrative model of the 

educationalsystemthatisbeingfollowedtoday.39.9%oftheteachersrespondedthatthischangeis 
moderatelynecessary.Only6.1%oftherespondentsanswered'verymuch',whileonly4.1%answered'notat 

all'. 
2. Extenttowhichitisnecessarytochangetheadministration’smannerintheschoolunitthe respondents 

serve 
Onaverage,49.3%oftheteachersansweredthatitisnecessarytochangethewaytheschoolunittheyserveis 

managed.Only4.1%oftherespondentsanswered“verymuch”,while8.8%answered“notatall”. 
3. The degree to which respondents believe that the problems they face are due to the fact that the 

school unit is not located in an urban area 
Toalargeextent,34.5%oftherespondentsbelievethattheproblemstheyfaceareduetothefactthattheschool 

unittheyserveinisnotlocatedinanurbanarea.25.7%answered'moderately',18.2%answered'verymuch', 
12.2%answered'little',whileonly7.4%answered'notatall'. 

4. Ways to improve the organization, administration and operation of the school unit in which the 
respondents serve. 

As regards the ways to improve the organization, administration and operation ofthe school unit in which the 
respondents serve,the following werementioned: 



 

 

 
57. Replacingtheschoolunit‟sprincipalandgenerallyimprovingleadership 
58. Changeoftheadministrationmodel.Itwaspointedoutbyateacherthatitshouldchangetothedirectionof Quality 

Management 
59. Seminars for both teachersandprincipals(onorganizationalandadministrativematters) 
60. Holdingseminarsontheislandtoavoidthelongcommute,whichisdifficultduetotheinaccessibilityofthe area 

and teachers' financial problems 
61. Participationinprogramsforvisitingschoolsabroadinordertoexchangeknowledgeandexperience 
62. Immediatesettlementofdeficiencies 
63. Lessbureaucracy 
64. Notsofrequentchangeofteachers 
65. Aconsiderateandsensitiveschoolprincipal 
66. Theschoolprincipalshouldhavemoreresponsibilities 
67. Existenceofasecretary 
68. Issuesofbureaucracyshouldbeentrustedtoadministrativeofficials.Forexample,ateachersaidthat 

secretarialsupportshouldbeprovidedbyanemployeethatisnotateacher 
69. From the beginning there should be an agreement for a common school policy on issues of teaching and 

pedagogicaldiscipline,penaltiesandcrisesmanagement 
70. Interactivetables 
71. Betterbuildingfacilitiesandlogisticalequipment 
72. Continuousevaluation 
73. Introduceincentivestoteachers 
74. Financialsupportfortheoperationoftheschoolunit 
75. Interventionsincurriculathatservethemodernneedsofstudents 
76. Morecareful selectionofschoolprincipals 
77. Moreself-motivationinschoolunitmanagement 
78. Classeswithfewerpupils 
79. Increasefundsinregionalschools 
80. Teachers‟associationdecisionsshouldplayamoredecisiverole 
81. Officialsshouldvisitremoteschoolsmoreofteninordertoprovidedirectsolutions 
82. Education executives‟ selection should be done based on meritocracy and not on party and union criteria. 

Executivesshouldbeevaluatedandtheyshouldevaluateteachersproperlyandeveryoneshouldbepromoted 
according to their capabilities 

83. Educationministersshouldnotchangefrequently 
84. Redefinitionoftheeducationobjectives 
85. DisengagementoftheschoolfromthePan-Hellenicexaminations 
86. Changingteachers'attitudes 
87. Severepunishmentsforstudents 
88. Approachingnewcolleaguesinadifferentway 
89. Developanactionplanthatwillberespectedandfollowedbyallmembersoftheschoolunit 
90. Openingtheschooltothelocalcommunity 
91. Ensuringqualityofschoollifeandschooleventsthatpromoteculture 
92. Existenceandobservanceofrulesthatguaranteeorder,tranquility,dignity 
93. Moredemocraticdecision-makingprocess. 

Additionalsuggestionsfromrespondents 
94. Vocationaleducationmustbeformulatedfromscratchandgivengreatweightandvalue,asitrelatesto,and should 

relate to, 60% -70% of the students 
95. Physical education teachers should do some theoretical health education lessons as well, perhaps even 

biology,whichwillbeproperlygraded,sothatontheonehandtheirrolecanbeupgradedandontheother 
therewillbeatheoreticalbackgroundfortheeducationprovided. 

96. Administrationshouldshowtolerancewhenteacherswanttoreturntotheirplaceoforigin,insuchtimesas 
Christmas and Easter. 

97. The central administration and the decisions it make is the main cause of the problems. Constantly 
unsuccessfulexperimentsareattemptedbypeoplewhoarenotrelatedtothesubjectofeducation 



 

 

 
98. Thereisaproblemwithtransportandexpensivetickets 
99. Itwouldbegoodtocooperatewithotherschools 
100. Before evaluating teachers, there is a need to evaluate books, curricula, the education system and the 

educational policy. 
101. “Organization and administration are based on the impersonal nature of human relations (service takes 

precedenceoverpeople)andthereforeitisalmostincapableofbehavingdifferentlytoindividuals.Whilethis 
hasstrongadvantagesinachievinggoals,itcompletelyignoressocialrelationshipsandthedifferentneedsof the 
personnel." 

102. 'Some kind of incentive should be provided to motivate teachers stay longer in remote places, and not 
arbitrarilyfortwoorthreeyears,asisthecasenow.Whenteachersareobligedtostay,thishasanimpacton their 
performance and behaviour." 

103. “Something I'veseen abroad. At every break teacher have to carry around the books and instruments they 
usefortheirlesson(math/biologyteachers).Whycan‟tteachershavetheirownclassrooms,andletstudents 
runfromclasstoclass?Inthisway,teacherscouldleavetheirthings,tools,books,intheirclass.Attheend 
ofeachteachinghour,theylocktheclassroomandall thestudentshavetogo,untilthenextteachinghour 
whenanotherclasscomes.Thiswillalleviatethestressofteacherswhoonlyhavea10minute'break' 

104. “Schoolsshouldbeautonomous,accountabledirectlytotheMinistry.Theyshouldbeabletosettheirown 
educationalandpedagogicalgoals,teachingmaterialandcontent(cognitivecontent).Theyshouldbeableto 
selectbooks,aswellasself-assessandevaluatetheworkoftheirteachers.105.Theministryshouldtakeinto account 
the opinion of teachers' associations and not that of any intermediary (trade union).The teachers who 
teach in the classroom have a right to an opinion and not those who abstain from the classroom or 
thosewhoareuniversityteachersandhaveneverbeeninapublicschool,neitherasstudentsnorasteachers." 

4. Discussion 
Theproblemsreportedbytherespondentsrelatetothefollowingcategories: 

a) inappropriatebuildingfacilitiesandinadequatelogisticalinfrastructure,coupledwiththereducedgovernmentgrant 
forschools andthefinancialproblems teachers face. 

b) inaccessibility of the area (remote location), which has a negative impact on teachers' psychology, leading to 
inadequate staffing of school units, frequent staff changes, malfunctioning of the school unit, inability to take 
manyinitiativesandactivitiesofalearningandextracurricularnature,andconsequentlytoaneducationalprocess of low 
quality. 

c) thelowintellectuallevelofthelocalcommunity,whichleadstoalackofinterestinthefunctioningoftheschool 
unit,toapoorconnectionwithit,totheindifferenceofmanystudentstolearningandtoschooldeprivation,as 
wellastothelackofcultureintheschoolunits(HengandMarsh,2009). 

d) non-harmonious coexistence of local and foreign students, resulting in many conflicts between them, 
manifestationsofantisocialbehaviourandlackofinterestinlearning. 

Atthispointitisworthpointingoutthattheresultsoftheresearchshowthattheaforementionedproblems 
facedbythemajorityoftheschoolunitsinvolvedinthesurveyarenot,astheteachersargue,duetothefactthatthe school unit 
is not located in an urban area but in a remote and inaccessible location and furthermore under bad weather 
conditions.These problems may be due, according to the respondents' answers, to the inefficient organization of 
the education system itself and consequently of the school units, namely the bureaucratic and centralized model, 
which does not give flexibility to the school units and the educational staff in order to take 
initiativestoenhancetheeducationalprocess.Giventheinefficientandinadequatecurrentmodelofadministrative 
organizationoftheeducationsystem,themajorityoftheparticipantsinthesurveypointedouttheneedtochangeit, 
throughthesimplificationofproceduresandthemultitudeoflawsandregulationsinplace,theapplicationofamodel 
basedonthestandardsofTotalQualityManagement,aswellasprovidingmoreinitiativesatbothregionalandschool 
unitlevel.Inessence,changingthewaytheeducationsystemisadministered,andthereforetheschoolunit,wasthe major 
factor, mentioned by the majority of teachers, that would help improve the current state of organization, structure 
and operation of the school units. 



 

 

 
Changingthemodelofadministrationisexpectedbyteacherstoleadtoareductioninbureaucracy,havingat 

schoolasecretaryandthustotheassignmentofthebureaucraticissuestoadministrativestaff,tolessfrequentchange 
oftheteachingstaff,togreaterself-motivationintheadministrationoftheschoolunit,tointerventionsincurricula 
thatservethemodernneedsofstudents,aswellastoamoredemocraticdecision-makingprocess(Cunninghamand 
Cordeiro, 2006). 

In addition, the results of the survey indicate that the selection of education executives, especially school 
principals,shouldbebasedmostlyonthemeritocraticselectionofthemostcapableemployeesandtheyshouldnot be 
carried out on the basis of political and party criteria, while the evaluation should be carried out by teachers' 
association (Eurydice, 2004).It was also stated that both the principal and the teaching staff should participate in 
seminarsandtrainingprogramsconcerningtheorganizationandadministrationofschoolunits.Finally,itshouldbe 
notedthatsometeachersemphasizedtheneedtoredefinethegoalsofeducation,changeteachers'attitudes,detach 
schoolfromthePan-Hellenicexaminationsinstitution,andtoachievebettercooperationoftheschoolunitwiththe local 
community (Krüger, 2009).All in all, teachers' views indicate the need to change the bureaucratic and 
centralizedmodeloforganizationandadministrationoftheeducationsystem,asitisinadequate,ineffective,time- 
consumingandcostly.Fromtheanalysiscarriedoutitcanbearguedthattheconceptofeducationisnowfarfromits original 
purpose, while the role of the school has changed.The problems of secondary schools are numerous, but this, in 
large part, is not due to the fact that the school units that participated in the survey are situated in remote 
areas.Therefore, we can claim that the problems faced by the schools of the North Aegean Region are due to the 
ineffectiveexistingmodeloforganizationandoperationoftheGreekeducationalsystem.Theresultsofthesurvey are 
summarized in the figure below. 

 

 
The present study examined the organization and operation of secondary education units in the North 

Aegean Region.The purpose of the research was to identify the existing model of organization and operation of 
these units, to record the problems they face, as well as to make suggestions to address these problems and to 
improve the quality of the educational work provided.The points we should focus on are, on the one hand, the 
relativelysmallparticipationofteachersasregardsthequestionnairesdistributed,and,ontheotherhand,theresults 
oftheresearch,namelythattheproblemsfacedbytheschoolsinvolvedinthesurveyarenotduetotheirremoteand 
inaccessible location. 



 

 

 
Consequently,it isproposed that in thefutureasimilar surveyshouldbeconducted nationwide,involving 

schools from all regions ofGreece.Such a study would help to determine whether similar problems exist inother 
secondary schools in Greece and also to determine whether these problems vary according to the Region and 
furthermoreaccordingtowhethertheschoolislocatedinanurbanornon-urbanarea.Inthiscontext,researchcould be 
expanded to include primary education schools, in order to determine whether the same problems are observed 
andwhetherornottheoperationandorganizationoftheseschoolunitsisdifferent. 

As both primary and secondary education is governed by the same centralized and bureaucratic model of 
organization and operation, they are expected to present the same problems. However, this may be an incentive to 
carryoutfurtherresearch.Inaddition,itwouldbeinterestingtoconductacomparativestudybetweenGreeceand other 
European countries.Such astudywouldbeimportant to determinethe identityofthe modelof organization 
andoperationofschoolunitsinotherEuropeancountries,theproblemstheyface,andhowtosolvetheseproblems. 
ThefindingsfromthisstudycouldbeusefultothosewhoshapetheeducationpolicyinGreece,inordertodrawon the 
experience and knowledge of other countries in creating a new organizational and administrative model of the 
educationalsystem,whichmaybemoreeffective(Ntalossisetal.2019). 

5. Conclusion 
The problems reported by the respondents relate to the following categories: a) inappropriate building 

facilities and inadequate logistical infrastructure, coupled with the reduced government grant for schools and the 
financial problems teachers face,b) inaccessibility of the area (remote location), which has a negative impact on 
teachers' psychology, leading to inadequate staffing of school units, frequent staff changes, malfunctioning of the 
school unit, inability to take many initiatives and activities of a learning and extracurricular nature, and consequently to 
aneducationalprocessoflowquality,c)thelowintellectuallevelofthelocalcommunity,whichleadstoalackof 
interestinthefunctioningoftheschoolunit,toadeficientconnectionwithit,totheindifferenceofmanystudentsto learning 
and to school deprivation, as well as to the lack of culture in the school units and d) to non-harmonious 
coexistence of local and foreign students, resulting in many conflicts between them, antisocial behaviour 
manifestation,lackofinterestinlearning.Theseproblemsmaybedue,accordingtotherespondents'answers,tothe 
ineffective system of organization of the education system itself and consequently of the school units, namely the 
bureaucratic and centralized model, which does not give flexibility to the school units and the educational staff in 
order to take initiatives to enhance the educational process.Given today's ineffective and inadequate model of 
administrative organization of the education system, the majority of the participants in the survey pointed out the 
need to change it, through the simplification of procedures and the multitude of laws and regulations in place, the 
applicationofamodelbasedonthestandardsofTotalQualityManagement,aswellasprovidingmoreinitiativesat 
bothregionalandschoolunitlevel.Inessence,changingthewaytheeducationsystemisadministered,andtherefore the 
school unit, was the major factor mentioned by the majority of teachers to help improve the current state of 
organization, structure and operation of the school units.Changing the model of administration is expected by 
teachers to lead to a reduction in bureaucracy, having at school a secretary and thus, to the assignment of the 
bureaucraticissuestoadministrativestaff,tolessfrequentchangesoftheteachingstaff,togreaterself-motivationin 
theadministrationoftheschoolunit,tointerventionsincurriculathatservethemodernneedsofstudents,aswellas to a more 
democratic decision-making process. In addition, the results of the survey indicate that the selection of 
educationexecutives,especiallyschoolprincipals,shouldbebasedmostlyonthemeritocraticselectionofthemost 
capableemployeesandnotbecarriedoutonthebasisofpartycriteria,whiletheevaluationshouldbecarriedoutby teachers' 
association (Eurydice, 2004).It was also stated that both the principal and the teaching staff should 
participateinseminarsandtrainingprogramsonthesubjectoftheorganizationandadministrationofschoolunits. 
Finally, it should be noted that some teachers emphasized the need to redefine the goals of education, change 
teachers' attitudes, detach school from the institution of the Pan-Hellenic examinations, and to achieve better 
cooperationoftheschoolunitwiththelocalcommunity(Krüger,2009). 

Allinall,teachers'viewsindicatetheneedtochangethebureaucraticandcentralizedmodeloforganization and 
administration of the education system, as it is inadequate, inefficient, time-consuming and costly.From the 
analysiscarriedoutitcanbearguedthattheconceptofeducationisnowfarfromitsoriginalpurpose,whiletherole 
oftheschoolhaschanged.Theproblemsofsecondaryschoolsarenumerous,butthis,inlargepart,isnotduetothe 
factthattheschoolunitsthatparticipatedinthesurveyaresituatedinremoteareas.Therefore,wecanclaimthatthe 
problemsfacedbytheschoolsoftheNorthAegeanRegionareduetotheineffectiveexistingmodeloforganization 
andoperationoftheGreekeducationalsystem(Ntalossisetal.2019). Comment [S36]: Revisit. The  

Comment [S37]: Revisit.  
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