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Abstract: Teaching is a novel profession and teachers play important role for development of children. Therefore, teacher education programme is vital for the whole education system. Over the past decades, there have been many reformations in teacher education such as National Council for Teacher Education, National Curriculum Framework for Teacher Education, Justice Verma Commission, which laid the foundation to redesign the Integrated Teacher Education Programme (ITEP). In 21st century, National Education Policy 2020 has taken an initiative of Four Year Integrated Teacher Education Programme.  Integrated Teacher Education Programme is an initiative to make professional, skillful and pedagogy enabled teachers at global level. This study aimed to illustrate the features of four year integrated teacher education programme, find out the level of perception of teacher educators, and explore the perception of teacher educators towards integrated teacher education programme with respect to their gender, locality and teaching experience. Descriptive survey method was used to collect the data from 70 teacher educators from Malda district. The 51.1% respondents shows favorable perception and 24.3% respondents’ highly favorable perception and also 18.6% respondents’ unfavorable perception towards ITEP. It also found no significance difference in perception relation to their gender, locality and teaching experience. Overall it concluded that the proposed four year integrated teacher education programme give a novel opportunity to prospective teachers for developing their capacity in different aspects like content knowledge, subject knowledge, pedagogical knowledge and practical experience under a single umbrella.
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Introduction: India has been blessed with great educationists and gurus from the ancient to modern period (Bhattacharjee, 2015). Indian educationists and gurus like Charaka, Aryabhata, Varahamihira, Chanakya, Panini, Patanjali, Nagarjuna, Gautama, Sankardev, Maitreyi, Gargi, Vidyasagar, Vivekananda, Rabindranath Tagore, Savitri Bai Phule have enlightened the world by giving creative and innovative thought in education system (Chakraborty, 2022). The world is changing day by day and education system is also changing according to the need of the world.  Therefore, the education system of India is continuously reformed and reconstructed according to the need of the society and nation. Education is considered as the main pillar for a developing country and it’s known to all that India is a developing country and it should focus on the education system (Trique & Kumar, 2021). Within the traditional education system, teachers are regarded as an indispensable component. They play a pivotal role in individual development, fostering social equilibrium, and contributing to national advancement. Effective teachers are characterised by a comprehensive repertoire of knowledge, skills, competencies, and professional behaviours that facilitate efficient content delivery and exemplify an ideal professional disposition (Trique & Kumar, 2021). It is widely acknowledged that such competent teachers can be cultivated only through robust and well-structured teacher education programmes (Hazra, 2018; Trique & Kumar, 2021; Chakraborty, 2022). In the Indian context, teacher education programmes constitute the primary mechanism for preparing high-quality teachers, thereby serving as a cornerstone for the overall improvement of the education system. On the other hand, University Grants Commission (UGC) under the Ministry of Human Resource Development (MHRD) Government of India, in its 11th five -year plan took the initiative to introduce Choice Based Credit System (CBCS) as a reform at the higher educational institution (Aithal & Kumar, 2016). The main purpose behind adopting the CBCS was to bring uniformity in curriculum and evaluation system at higher education level among all universities and colleges as the nature of higher education in India was so complex (Mahakur et al., 2019). Significant disparities exist among central, state, and private universities in India with respect to curriculum design, evaluation systems, infrastructural facilities, faculty qualifications and recruitment procedures, as well as the employability outcomes of graduates (CBCS, 2014). In response to these variations, the Choice Based Credit System (CBCS) was introduced as a major reform initiative, with the objective of addressing prevailing challenges in higher education by promoting a degree of uniformity in curricular structures across the country. On the recommendation of the University Grants Commission, the CBCS was implemented in several universities beginning with the 2015–16 academic session (Mahakur et al., 2019). The CBCS represents a departure from the traditional examination-oriented system, which largely emphasised quantitative assessment. In contrast, the CBCS framework places greater emphasis on learner-centric approaches, accommodating the diverse needs, interests, and aspirations of students (CBCS, 2014; 2018). Recognising these advantages, the University Grants Commission formally recommended the adoption of the Choice Based Credit System across all higher education institutions in India in 2014. At present, the majority of higher education institutions have implemented CBCS and conduct their academic programmes—including diploma, certificate, undergraduate, and postgraduate courses—in accordance with this framework.

The National Education Policy 2020 (NEP 2020) has recommended the introduction of a four-year Integrated Teacher Education Programme (ITEP) (NEP, 2020). This programme is intended to be accessible to students who opt for teaching as a profession immediately after completing secondary education, based on their individual choice (NCTE, 2022). The ITEP is designed to serve a dual purpose by providing student teachers with both disciplinary knowledge and professional pedagogical training in an integrated and cohesive manner (Meenakshi, 2023). The programme is structured to be equivalent to both an undergraduate degree (B.Sc., B.A., or B.Com.) and a teacher education qualification, with a curriculum encompassing a diverse range of courses and practicum activities essential for the attainment of both credentials. The proposed four-year integrated programme is organised into eight semesters and is implemented under a credit-based system, thereby aligning with contemporary frameworks of higher education and facilitating flexibility and standardisation in academic progression.
Teacher Education in India
The Calcutta Normal School, established in 1856, is widely regarded as one of the earliest formal teacher training institutions in India (Hazra, 2018). In the post-independence period and prior to the implementation of the National Policy on Education (NPE, 1986), several universities and their affiliated colleges initiated one-year teacher education programmes for secondary-level teachers (Jajput & Walia, 2001; Balwaria & Gupta, 2014). During the same period, pre-service teacher education for the elementary level was primarily conducted by specialised elementary teacher training institutions (Blank, 2010; Mohan, 2018).
The NPE (1986) emphasised the establishment of one teacher education institution in each district to function as a District-Level Resource Centre for school education (Jajput & Walia, 2001). Consequently, these centres were designated as District Institutes of Education and Training (DIETs), which undertake both pre-service and in-service training programmes for primary school teachers. In addition, Institutes of Advanced Studies in Education (IASEs) were established to serve as model institutions, providing resource support and offering teacher education programmes at both elementary and secondary levels.
Since 1973, the National Council for Teacher Education (NCTE) functioned as an advisory body to the Central and State Governments on matters related to teacher education. Following the adoption of the National Policy on Education (1986) and the Programme of Action (1992), the need for a statutory authority was recognised. Accordingly, the NCTE was granted statutory status under the National Council for Teacher Education Act, 1993 (No. 73 of 1993), which came into force on 1 July 1995. As the apex regulatory body, the NCTE is responsible for maintaining standards and norms for various teacher education programmes, including Diploma in Elementary Education, Bachelor of Elementary Education, B.Ed., four-year integrated B.Ed., and M.Ed. programmes (Trique & Kumar, 2021).
Up to 2014, three successive sets of NCTE regulations were introduced in 2005, 2007, and 2009, each reflecting incremental changes (Sharma, 2019; NCTE, 2005; NCF, 2005; NCERT, 2005; NCFTE, 2009; RTE, 2009). The fourth set of regulations, introduced in 2014, was informed by two key reform frameworks: the National Curriculum Framework for Teacher Education (2009) and the recommendations of the Justice Verma Commission (2012) (Ministry of Human Resource Development, 2012).
Experimentation with integrated teacher education programmes began earlier, with Kurukshetra University introducing a four-year integrated course, followed by Regional Colleges of Education at Ajmer, Bhopal, Bhubaneswar, and Mysore (Desai, 2012). Subsequently, based on the recommendations of the Justice Verma Commission, the NCTE restructured the one-year Bachelor of Education (B.Ed.) programme into a two-year course, effective from the 2015–2016 academic session, in accordance with the NCTE Regulations, 2014 (NCTE, 2014; Justice Verma Commission, 2015). This reform established a minimum duration of two years for professional teacher preparation at both elementary and secondary levels (Prajapati, 2018; Devananda, 2020).
Objectives of this Study:
1. To find out the features of Four Year Integrated Teacher Education Programme.
2. To know the level of perception of Teacher Educators towards Integrated Teacher Education Programme.	
3. To study the perception of Teacher Educators towards Integrated Teacher Education Programme with respect to their gender, locality and teaching experience.
Hypotheses of this Study: on the basis of last objective the researcher formulated following null hypotheses. 
1. There is no significant difference in the perception of teacher educators towards Integrated Teacher Education Programme with reference to their gender.
2. There is no significant difference in the perception of teacher educators towards Integrated Teacher Education Programme with reference to their locality
3. There is no significant difference in the perception of teacher educators towards Integrated Teacher Education Programme with reference to their teaching experience.

Methodology 
Method: Considering the nature of this research, the Descriptive Survey Method was used in the current study.
Variable: In this study, perception of teacher educators towards Integrated Teacher Education Programme is considered as research variable and their gender, locality and teaching experience are treated as demographic variables.
Population and Sample: All the teacher educators who are teaching in the self-financed teacher training institutions of Malda District, West Bengal are treated as population of the study. The total sample of the research consists of 70 teacher educators from the teacher training colleges. Before collecting the data from participants, the researcher gets their consent and assures them that the data will be kept confidential and used for research purposes only.
Sampling Techniques: For collecting the data from representative sample, purposive sampling techniques has been used.
Tool: The researcher developed a self-made tool for collecting the data from representative sample.
Description of Tool:  On the basis of document published by National Council for Teacher Education (NCTE)‘ Curriculum Framework for Integrated Teacher Education Programme (ITEP), 2023’, and relevant literature review (Debananda, 2020; Trique & Kumar, 2021, Meenakshi, 2023) the researcher developed a tool. The tool consists of 40 items with five dimensions which assess the perception of teacher educators towards different aspects of Integrated Teacher Education Programme. The responses of the teachers were categorized in Likert’s three point rating scale, sequencing as Agree, Undecided and Disagree. Both the positive and negative items were incorporated in this tool. 
Validity and Reliability of the Tool: The validity of the tool was established with the help of experts. The Cronbach’s Alpha reliability of the tool is 0.70, it indicates a good level of internal consistency. 

Results and Discussions 
Integrated Teacher Education Programme (ITEP)
The four year Integrated Teacher Education Programme is considered as a milestone in the history of Teacher Education sector which is mandates by National Education Policy 2020. This course will be contribute to the regeneration and reactivation of the whole teacher education sector for upcoming teacher. The prospective teachers passing out of the four year integrated teacher education programme through a multi-disciplinary environment which is grounded in Indian values and traditions.
According to the notification on the Integrated Teacher Education Programme (ITEP) dated 26 October 2021 (Ministry of Education, Press Information Bureau, 4 March 2023), a four-year integrated dual-major undergraduate degree—B.A. B.Ed., B.Sc. B.Ed., or B.Com. B.Ed.—will be offered. This programme is designed to prepare prospective teachers for all four stages of the new school education structure (5+3+3+4) outlined in the National Education Policy 2020, namely the Foundational Stage, Preparatory Stage, Middle Stage, and Secondary Stage.
In line with this, the National Council for Teacher Education (NCTE) has launched the ITEP in 57 selected Teacher Education Institutions (TEIs) across the country, commencing with the 2023–24 academic session (Ministry of Education, Press Information Bureau, 4 March 2023). This flagship initiative under NEP 2020 is currently being implemented in pilot mode, primarily within reputed central and state government universities and institutions, with the aim of establishing a model framework for integrated teacher preparation.
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Structure of ITEP: The duration of integrated teacher education programme is four years covering eight semesters. It is a dual-major bachelor degree programme, with one major in Education, and other in disciplinary or interdisciplinary subjective knowledge (ITEP Curriculum Framework, 2023). This programme focuses and seeks to develop the ability of effective communication, creative thinking, critical thinking, problem-solving, ethical and moral reasoning among prospective teachers. 
Eligibility for Entry in ITEP: Students are eligible for ITEP after successfully completion of grade 12 or equivalent stage of education. Students have to qualifying grade 12 with aggregate 50% marks from a recognized board/ university (ITEP Curriculum Framework, 2023).
Institutions Eligible to Offer ITEP: ITEP shall be offered by a Higher Education Institution (HEI) in a multidisciplinary environment, which enables the opportunity to create disciplinary and interdisciplinary expertise (ITEP Curriculum Framework, 2023). ITEP is based on the Choice Based Credit System (CBCS) and according to the feature of CBCS, it focuses disciplinary and interdisciplinary major minor courses which are connected to discipline of education e.g., foundation of education, ability enhancement, value-added courses (CBCS, 2014 & 2018). 
Mobility Opportunity: After successful completion the four year integrated teacher education programme prospective teachers who want to pursue higher studies will be eligible to pursue master degree in education as well as in major discipline chosen for the study during the ITEP (ITEP Curriculum Framework, 2023).
Semester System: On the basis of CBCS pattern, the stage-specific ITEP will be run through semester pattern with two semester in an academic year. Each semester will consists of 90 working days (CBCS, 2018 & CCFUP, 2022) or 15-16 weeks of teaching-learning activities, excluding end-semester examination (ITEP Curriculum Framework, 2023).
Credit Hours for Course of Study: As Per the instruction of UGC mentioned in Choice Based Credit System, (CBCS, 2014 & 2018) credit-hours will be followed for course distribution and teaching-learning in all the higher education institutions. In ITEP, 15 hours of instruction will be distributed for one credit of theoretical course i.e. classroom teaching, interaction and 30 hours for one credit of practicum course i.e., project, practical activity, lab-based activity, workshop-based activity, community-engagement etc.
Stage Specific Specialization in ITEP: National Education Policy 2020, restructured school curriculum and pedagogy as 5+3+3+4 (NEP, 2020). The ITEP emphasized on the above mentioned structure of school education and give opportunity to the prospective teachers for being specialized according to different stages (ITEP Curriculum Framework, 2023). These specific specialization are mentioned below:
1. ITEP with Foundational Stage Specialization: The Foundational Stage (NEP, 2020) involves five years of education, three years in Anganwadi centres or Balvatikas or other preschools and for grade 1 and 2 in schools. This stage focuses on the play based, activity based and inquiry based learning design (NEP, 2020). The prospective teachers who qualified in Foundational Stage Specialization will be able to teach children of age group 3 to 8 years. For this stage the prospective teachers are aware and skilled in the domain of growth and development, which are mainly focused on physical development, social development, emotional development cognitive development and basic numeracy and literacy (ITEP Curriculum Framework, 2023).
2. ITEP with Preparatory Stage Specialization: The prospective teachers who have completed ITEP with Preparatory Stage Specialization (NEP, 2020) are eligible for teaching children in grades 3 to 5. This Preparatory Stage builds on the play based, discovery based and activity based pedagogical approaches followed at foundational stage and focuses on the interactive classroom learning (ITEP Curriculum Framework, 2023). This stage encourages exploration and understanding of both the natural world and the social world and it includes language, mathematic, arts and physical education in the preparatory curriculum.
3. ITEP with Middle Stage Specialization: ITEP with Middle Stage Specialization (NEP, 2020) will allow prospective teachers for teaching students in grades 6, 7 and 8. At the Middle Stage NEP 2020 recommends that “Experiential learning within each subject, and explorations of relations among different subjects, will be encouraged and emphasized despite the introduction of more specialized subjects and subject teachers” [Para 4.2, NEP 2020]. The curricular areas at the Middle Stage include Languages, Mathematics, Arts Education, Physical Education, Science, Social Science, and exposure to Vocational Education (ITEP Curriculum Framework, 2023).
4. ITEP with Secondary Stage Specialization: In this stage ITEP focuses on holistic and multidisciplinary subject content development (NEP, 2020). The Secondary Stage includes grades 9, 10, 11 and 12. ITEP will give the opportunity to students to choose their subject from intra-disciplinary and inter-disciplinary manner (ITEP Curriculum Framework, 2023). The prospective teachers of secondary stage specialization will be specialized in subject knowledge and expertise in pedagogy.
Chart 1. Nomenclature of Degree Awarded in ITEP
	B.A. B.Ed. Programme

	B.A. B.Ed. (Foundational Stage with Major in ….)
	B.A. B.Ed.
(Preparatory Stage with Major in….)
	B.A. B.Ed.
(Middle Stage with Major in ….)
	B.A. B.Ed.
(Secondary Stage with Major in ….)

	B.Sc. B.Ed. Programme

	B.Sc. B.Ed. (Foundational Stage with Major in ….)
	B.Sc. B.Ed. (Preparatory Stage with Major in….)
	B.Sc. B.Ed. (Middle Stage with Major in ….
	B.Sc. B.Ed. (Secondary Stage with Major in ….)

	B.Com. B.Ed. Programme

	B.Com. B.Ed. (Foundational Stage with Major in ….)
	B.Com. B.Ed. (Preparatory Stage with Major in….)
	B.Com. B.Ed. (Middle Stage with Major in ….)
	B.Com. B.Ed. (Secondary Stage with Major in ….)


Source: ITEP Curriculum Framework, 2023

Level of perception of teacher educators towards ITEP
The researcher try to find out the level of perception of teacher educators towards ITEP on the basis of mean and standard deviation of total score. The level of perception of teacher educators towards integrated teacher education programme was categorized into three level such as highly favorable, favorable and unfavorable.
Table 1: Level of perception of teacher educators’ towards ITEP
	N = 70
Mean= 98.9
SD= 7.87
	Highly favorable
(Score above 106.58)
	Favorable
(Score between 91.03 to 106.57)
	Unfavorable
(Score below 91.02)

	
	17 (24.3%)
	40 (51.1%)
	13 (18.6%)



The distribution of respondents based on their scores indicates that 17 respondents (24.3%) fall under the highly favorable category, scoring above 106.58, which reflects a very positive perception toward ITEP. A majority of the respondents, 40 (51.1%), belong to the favorable category, with scores ranging from 91.03 to 106.57, indicating a general positive attitude. On the other hand, 13 respondents (18.6%) fall under the unfavorable category, scoring below 91.02, which represent an unfavorable perception. Overall, the findings reveal that most of the teacher educators hold a favorable perception and one-fourth of the sample possesses a very positive perception and a small proportion of respondents’ exhibit unfavorable perceptions towards ITEP.

Table 2: Teacher educators’ perception on the basis of gender
	
	Gender
	N
	Mean
	SD
	Student’s t statistic
	df
	p

	Teachers educators’ perception
	Female
	30
	98.6
	8.90
	-0.261
	68
	0.795

	
	Male
	40
	99.1
	7.10
	
	
	


Note. H0 μ Female = μ Male
The above table shows that the mean score of female (M= 98.6) and male (M= 99.1) teacher educator nearly same. The obtained t-value was -0.261 (df= 68) and corresponding p-value is 0.795 which is greater than 0.05 level of significance. Hence, the null hypothesis is accepted towards ITEP that no significant difference in teacher educators’ perception with respect to gender.
Table 3: Teacher educators’ perception on the basis of locale
	
	Locale 
	N
	Mean
	SD
	Student’s t statistic
	df
	p

	Teachers educators’ perception
	Rural 
	37
	100
	8.29
	1.77
	68
	0.081

	
	Urban
	33
	97.2
	7.09
	
	
	


Note. Hₐ μ Rural = μ Urban
In the above given table the mean score of rural teacher educators (M = 100) is higher than urban teacher educators (M = 97.09). However, the obtained t value (1.77) is not statistically significant (p = 0.081) at the 0.05 level of significance. Therefore, the alternative hypothesis is not supported, indicating that teacher educators’ perception does not differ significantly with respect to the locale.
Table 4: Teacher educators’ perception on basis of teaching experience
	
	Teaching Experience
	N
	Mean
	SD
	F
	df  Between groups
	df  Within groups
	p

	Teachers educator
 perception
	Below 5 Years
	22
	98.2
	7.53
	0.382
	2
	67
	0.684

	
	6 to 10 Years
	30
	98.5
	7.73
	
	
	
	

	
	Above 10 Years
	18
	100.3
	8.73
	
	
	
	


Note. H0 μ Below = μ 6 to 10 years = Above 10 years
Teacher educators were grouped based on their teaching experience (below 5 years, 6 to 10 years, and above 10 years) to find out whether their perception differs with experience. The average perception scores of the three groups were very similar. Teacher educators with below 5 years of experience had a mean score of 98.2, those with 6 to 10 years had a mean score of 98.3, and those with above 10 years had a slightly higher mean score of 100.3.
The one-way ANOVA result showed an F value of 0.0.382 with a p value of 0.684. Since the p value is greater than 0.05, the difference among the three groups is not statistically significant. This means that teaching experience does not have a significant influence on the perception of teacher educators. In simple terms, teacher educators’ perception remains almost the same regardless of whether they have less, moderate, or more teaching experience.
Limitations of the study
The study has certain limitations that should be considered while interpreting the findings. Firstly, the sample size was relatively small (only 70 teacher educators), which may limit the generalizability of the results to a larger population. Secondly, the study was confined to a single district; therefore, regional variations in perceptions across different districts or states were not captured.
Conclusion
The Integrated Teacher Education Programme (ITEP) mainly focuses on holistic development of the prospective teachers. After analyzing the important features of the Curriculum Framework for ITEP, it illustrate that this programme give a novel opportunity  to prospective teachers for developing their capacity in different aspects like content knowledge, subject knowledge, pedagogical knowledge and practical experience under a single umbrella. The four type of specialized teachers (foundation stage specialization, preparatory stage specialization, middle stage specialization and secondary stage specialization) will be skilled under this one programme. Integrated Teacher Education Programme (ITEP, 2023) focuses on more practical aspects rather than theoretical education and therefore ITEP gives more emphasized on the School Experience programme. In the curriculum of Integrated Teacher Education Programme School Experience has been divided into different forms i.e. Pre- Internship Practice, School Observation, Practice Teaching, Internship Teaching and Creating Teaching-Learning Materials for upliftment of school experience. This this found that near about fifty percent (51.1%) of teacher educators hold favorable perception towards ITEP. It also found no significant difference in perception of teacher educators towards proposed ITEP with respect their gender, locale and teaching experience. 
The uniformity in perception across different demographic groups suggests a broad consensus among teacher educators regarding this programme. This study also helps to Policymakers and curriculum planners to redesign and implement the programme with a standardized framework, ensuring consistency across institutions. 
Overall it concluded that Integrated Teacher Education Programme will significantly contribute to the overall improvement of teacher education. Graduates with dual degree course, immersed in a multi-disciplinary environment rooted in Indian values and traditions, will be equipped with the skills necessary to meet global standards in the 21st century, making them key players in shaping the future of a new India.
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